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PREFACE
Because our experience in the world and cur gbi1ity.to function ih the world-
involves data from both cognitive and affective comains of learning, our education
stiould also invelve both domaiﬁs. In speech communication we recognize that both

expressive and instrumental functions are important to the individual and to

society. It is possible te unify these polarizations by emplioying an “integrative"

‘model of education in which both cognitive and affective knowTedge is developed in

the same curriculum, a curriculum which stresses both expressive and instrumental
functions in communication. This manual emp]oys/an tntegfative modél.of educatién
in that it joins awareness of vqlues; fee]ings,.and self with know]edgé and skills
necessary for exprgssion and comnunication.

This manual consists ot four fantasy exercises wnich assist in developing
awareness of persona] events as well as f01now—up exercises which develop intra-

personal, 1nterpersora|, and rhetorical sk|]1s A se]f—awareness exercise and a

' presentational assignment which relates to the rheworical mode or'organizaticnal

pattern deve]dped in the fantasy follows each of the four Tantasy exercises.
Each of the four sections may be supplemented with di scussion of key concepts.
[A 1ist of key concept is provided at the end of this manua].] Observation projects

conducted outside the class over the duration of the-course may aiso supp]ement

in-class work,

The aqthors encourage your comments regarding the value of the vérious sections
of the manual. Durihg the development period, ne right to copy is explicitly '
granted or denied; cor:ult the autﬁors ragarding indiv}dual requests by.addressing
either C. A. Findley, Northeastern University, 310 Churchill Hall, .oston, MA 02115;

. ‘Nathan- Easten, University of Massachusetts, Harbor Campus, Boston, MA "~ 02125.
N .
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ESSON #1 - : PREPARATION

ILesson #1 asks ycu to identify with an onject and to talk about yourseif
as the object. ¥ou should identify with the object in the present, in
the here and now. The process of identification helps you use your imag-
ination and requires you to use all your senses—-taste, touch, sight,
smell, hesaring, movement.

In this exercise, called a fantasy, you will work with the following con-
cept words: .

IDENTITY: size, shape, color, and physical characteristics

FOCTION: purpcse or use

SETTING: . location, envirormment, and surroundings

et
T

FEZLINGS: intern=l responses, emotions
MOVENMENT: motion through time and/or space

These coricept words will take on greater and greater personal meaning as
you develop a more personal definition of the world, thinking in relation
¢ these concept words and others in later fantasy exercises.

ct

The worksheets help you develop certain skills in organization, lingulstic
and personal awareness, and commnication. :

* The Journal Fntry and Workshest A-.following it must be corpleted to do the

rexercises which follow.

v

\



Jeurnal Entry ‘ I AM A TREE

_Objective: Object identificaticn.

INSTRUCTIONS: While your oral fantasy is still fresh in your mind, recergd -
it below in written form so you can use it for later exercises and anzlysis.
Remember you are a tree now at this moment, not in the past or future; -
therefore, use verbs in the present tense to express what is happening and’
wnat you feel in the here and now. Be sure to include all aspects of your
identity (size, shape, color, physical, characteristics, etc.); the setting
(location,, surroundings, climate), the effects of the seasons; your function
(purpose, use); and your feelings about your existence as a tree. Begin
with: "I am a tree."

.

~t
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Worksheet A I AM A THEE

Objective: Classification, to help the student look at his own language to

2, see what types of words and utterances he uses and how he uses
them; to prepare the sr,uder‘t for exercises in definition and
' 'description.

DISTRUCTIO\]S Lool»' over the written recof;'d of your Tantasy. Place each
major word or phrase in the proper, most relevant, colum below. Be sure
to have at léast five (5) words in each colum. {For example, the word
@;den from the sentence, I live in a garden, would be placed in the setting

colurn.) Some words may be appropriate for more than one colum: grow can
be in either the f‘unction or movement colum.

MOVEMENT

TDENTITY FUNCTION

SETTING FEELINGS
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Worksheet ‘A'l I AM A TrER

INSTRUCTIONS: Take a look at your fantasy again. Write down in one column
pelow what was dorie to you when you were a tree. In the other coium, write
what you did as a tree.

T WAS DONE TO VB ' WEAT I DiD
/-‘_.-’—,‘ -




Worksheset B ‘I AM A TREE

Objective: Description bﬁ dominant mood (strongest feeling) and ofganization
of one-point message.

- Purpose: To help the student formulate broad concepts for feelings and
to commnicate the dominant feeling using only relevant detail.

INSTRUCTIONS: Look over the written record of your fantasy in the journal
entry ard try to determine the dominant mood (the strongest feeling) in the
fantasy. Write the word which best describes that mood in the space below.
The word 1s probably one of the words you listed in the feelings colum in
Worksheet A. - Now re-read your fantasy and choose vocabulary items and
phrases that relate to that feeling. Write these words or phrases on the
lines below. For example, if the dominant feeling in your fantasy is
happiness, all the details should relate to being happy. However, if the
domiant feeling is one of confusion, then the details. should be mixed
supporting the dominant feeiling of confusion.

I. The dominant mood is

" (Relevant details)




Worksreet Bl A I AMATREE

INSTRUCTIOHS: Now find 2 partner and present your relevant details in
a mini-speech. In order tc ensure that.your experience as a tree is
ccmmmicated, see if your partner can determine the dominant mood from
your presentation rather than from his/her own assumptions.

INSTRUCTIONS TO LISTENER: As you listen, check out the accurécy of your

listening by restating to the speaker what has just been said. (refer to
section on non—evaluative listening in your text)

You may record some notes on your experience in this exercise on this

sheet or on the Personal Notes Sheet for Lesson #1 found at the end of
the lesson.



VWorksheet C I AM A TRER

Objective: Spatizl description and organization

Purpose: To help the student organize and express. description of space
or location of objects or functions according to arrangement
in space. o

INSTRUCTIONS: Now think of yourself as a movie camera that is moving across
a scene from left to right or from top to bottom or just the reverse. Once

a pattern for the movement of the camera is established, be consistent and
don't jump back and forth. The scene you are viewing i1s the setting of
your existence as a tree. This kind of organizational pattem is called
spatial because you are arranging things or events according to their
pattern or location in a certain space. This method of description does . -
not require the selective vocabulary choice of the dominant mood description
but instead the use of words to show location and relation between objects-
or activities. " : : . -

- OUTLINE you information bele, starting with a clear statement.of purpose
and organizational pattern as part of the INTRODUCTION. Then move to the
BODY of the message in which |you describe the setting according to ycur L
chosen pattern. Finally, briefly summarize your information in the CONCLUSION.

45
A\



Worksheet C T AM A TRER

1

-INSTRUCTIONS: Present your information to a partner who will try to draw
a picture which reflects the location of the different objects in the
setting you describe. Let your partner put his/her picture in your work-
book, and you will put your picture in your partner's workbook. Use this
‘page for the picture and record notes of your experience on the Perscnal
Notes Sheet for Lesson #1. ‘




Worksheat D I AM A TRER
Part I -

Objective: Comparison using simile.

Purpose: To help the student focus on attributes thrcugh the use of proce
i questlons

INSTRUCTIONS: This fantasy is based on the personification of a tree. To
answer the question "Why are trees like people?" it is helpful to use prompt
Qquestions. These questions will help you detsrmine the attributes of each
word in the comparison. Look at.the example below as we compare two : =mingly -
unrelated words such as fear and wail:

Word #1 , Word #2 ’
fear wall -
\ , ;
Probe Question . Attribute Question Attribute
Category | B : e
identity What color is fear? gray What color is a wall? gray - v
setting Where is fear? inside 2 Where is a wail? inside
movement How does fear move? it doesn't How does a wall rove? it doesn't
f2eling How does it feel to How does it feel to bs
: ) he fear? lonely a wall? proud
Tunction What does fear do?. trap v What does a wall do? enclose

. NOW ask why is a tree like a person Develop more prompt questions For each
' category.

.  Word# . Vord #2
N tree 7 s .. person

Probe Question Attribute N Question'\- Attribute
Category . _

dentity
etting

ovement
eeling/
unction

To create your simile (comparison using like or as) answer the question, "How
is word #1 like word #2 and why?" For example, you may write the SENTENCE
"Fear is like a wall because both enclose."
’ Construct a compressed simile (comparison without the words like or as).
’ For' example, you may write "Fear is 'a wall which encloses." 12




INSTRUCTT

steps simply outlined are-
1

Worksheet D=
‘Part II

I AM A TREE

ONS: Follow the same steps for these fbur other word pairs. The

choose one of suns from WOrksheet A and use it

as Word #1 i rs: below. Word #2 is the s~ iop
each pair. _
2. ask prompt quei.. ... .o determine attributes. )
3. answer the question in a ‘SENTENCE : "How is Word #1 1like Wcrd #2
" and Why?" :
4. construct a compressed simile (comparison wlthout llke or as).
~ Word Pair 1
Word #1 o Word #2 .
_PERSON
" Question _Attribute || Question 5 Attribute - -
r
.3) "How. is Word #1 like Word #22"
T . b !
) Compfessed simile:.- - N
_ ~ Word Pair 2 - .
Word #1 “Word #2 y
© Question Attribute || Guestion “Attribute
. Co N \\. . S . .
- ‘\\\. ! l!
h ! T~ .
- e . e
3). "How is Word #1 like Word #2?" |/ ‘ -~

4y Compre

N
~.

ssed simile:
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o | . * Worksheet D - . |
b o . Part II (cont'd,) .

i : . \

' ¢
I AM A TREE

| Word Pair 3 S
Word A1 - . . U Word £ 2

P . PERSON /

. Question - Attribute Question . | Attribute /

; .

3)""How 1s Word #1 -'like_er'd g

4

. Ip) Compreésved_. simile: = - '. , |
T - o wOrﬁ~~‘Pair b ,
. " I\ e Word #'2‘1 S

. © Vord #
. . i . - o '\‘\

PERSON

" Question | Attribute 1 Question

~

T Attribute -

—

. (\ _. o . /

!

/

T ]

M : R 5;._.‘.._.,»...:_..-..._,m..A.ﬂ.,....,-......-..__.:_._4.,..‘.,,._, “‘_ R —— . .
3), "How 1s Wokd #1 Ifke Word #25" T —

L

S T V,,/N)/Conpféssed simile:

14




Worksheet Dl : I AM A TREE

INSTRUCTIONS: Choose which. object from the word palrs on the previous
worksheets you ideqtify with most today. Communicate that to a partner.
Make a note of your interaction with' your partner on the Personal Notes
Sheet for Lesson #1. Write on this sheet all the reasons why you feel
like the object.you have chosen. . : .
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Worksheet E

lH

[

Objective: Development of simple metaphors.

Purpose. Tb help the student develop simple metaphors involving the
creative language process of personification, treating some-
thing that not-d person as a person; a common process in
-ordinary language use.

INSTRUCTIONS: Look at Worksheet A and select a word which is the. name of
a feelins for. Write it in the s; .e below. (For example, "yellow"
*o" for feeling —- not proud," or "heat" not "hot")

.Now select an action word which is something that a person usually does
- and write it below. (For example, "touch") N N
) ' ! ’ l

" Now put the. two together in a simple sentence o] that #1 is the subject
~.and #2 is ‘the verb.. (Fbr example,‘"Yellow touches.") ” :

3. o : : :

Now think of a sit.aticn when this event i+ #3'could occur.. (AskIWHEN Joes
yel ow touch? WEAT dc=s yellow touch? WHE! ioes yellow touch? HOW dc-=
yeiiow touch? Arswer: "the leaves in aut » ) -

4 Zituation:

New put your simple ‘senternce from #3 toget_,r with your situation from #
to create your metaphor ("Yel]ow touches the leaves in autumn ")
f g

5- R i ¢ i . ) ' A




Worksheet E I AM A TREE
Part IT

INSTRUCTIONS Follow the sane steps to -create other metaphors. Try practi-
cing with both feelings and colors The steps simply outlined are:

. select a word for a fee]{_g or color. .
» select an action word for something that ‘a person usually does.
. join the two words in a simple sentence.

create- a situation <in which #3 would occur.

. write a metaphor by putting #3 and #4 together.

LN -

Fbeling or co1

Vérb for person

- Simple sentence:

Situazlon:

Seritenice with metaphor: '.. o,

Feelirg or ¢ or:

- Verb for zerven:

Simple s.ente: =

Situatio
"Sente: - .i..1 metaphor:

~Feelin color: B '
Vérb £ =

© Simple c=nter:ze: -

Situatior: - ‘ e

Sentence wi- metébhor:

TS




1 I AM A TREE

Wbrksheet E

INSTRUCTTONS: If you had to givé today a color, what would it be? Why?
Write your answer on this page and then share this infermation with
another person. . ; ' L

1 '/ -
-
'/
Ve
— . /v/
3 = 7
e
.- .I- /’
. ~ ,
P
- T
~ s )
3
N
4
& :
N ~
! o
-
\
. 18
: ¢
N
Ed \ee "'
BN - ' \



'Self—Awareness #1

!

WHOAMI" I

Define. your'se1§ using as many of the pousible methods of definition as ———
you can. It ma help to formulate questions using the prompt categories

as probes to n insight. Your concept of who you are influences how

you commnicate o others and the message that you transmit. '

IN THE BEGINNING | CONSIDER
r
What 1is my identity"
Wha’c is my function?

What'is my origin? B S \

\-\ How would I describe myself? -
?\.,‘ . . How would I classiﬁ myself’> -

Who or.what do I compar'° mvself to?
What ‘am I not? ' '
A ' How do "ofne:‘s see me?

What are my feelings?

'"nis information is for your own personal ' S
reactions and awareness, NOT TO BE HANDED

IN Save i1t to check for changes _ ,\\-




¢ o . |
Strategies of:Definition SN

Through using the process of identification and the subsequent
exercises, you have defined and described yourself by a number of dif-
ferent methods.. In Worksheet A, you classified your language use into
broader categories to determine relationships and experience.concept
formation. .In Worksheet A, you also classified according to function,

-another for'm\ of definition. In Worksheets B and C, you dealt with sr-iial
and dominant mood description. In Workshee’r N von A~veloped stalles

to add clarification to meaning b ~mmt . con 118 between internal -
states and extermal events, between the unknown and the known. There

arz . 2n methods of def‘init:ion which can bg used to add clarity to
meanng when you are trying to commnicate more ef‘f‘ectively ‘

Y
A

THET ARE: L
-_/ :

1. Class and c_Lstir‘gulshmg chardcteristics this is made by stating .
the class ¢T the object and its distinguishing characteristics. -
(Example '/ man is a primate having an erect stance, an apposable

-. ~. thumb, the =22 11ty to mahe .and use specialized . tools ar'ticulate
— speech ané a- hlgnly deVeloped brain:) _

2. Desc"iotlc".. Llsting physical characteristics and spatia_l ar ange— T
ment of otjiects along with other mlevant detalls such us f‘wung
T and oomin:: o mood.

3.. Simile: ma.a:‘”‘ comoarisons with other ObJ ects. and situation- o
add clari ¥y tc meanjng : : ‘ . -

4. Ori: :1*1 tellirz how someth:mg develops or w/hef'e and when i t; began.
6D f:mple greth f‘rom seed in the ground td a .tree.) -

5. Y‘me‘clon tel.lng what somet"ling does -and. how it works or Durp S€5 .
\ ' i'e. what yo* do to something.or. W:Lth somethlng. '

AN 6. Illustratzo; citipg e&amples. ‘

v

lass-and then stating what the object is = o0

. T, +3 Y e
. ... 7. Nemation: stz"ing

s c
- within-the c;;ass.“_ (Example: A treé is a plant But.it is not a Ilower.)

A ) . ) ’ 5 o>

20




PRESENTATION #1

" Informative Speech (3-5 minutes)

Option 1

Create an object that has never =xisted befcre, heoefully one that
serves some useful function. Descrit= this new object to your audience
using as mahy of the strategles of de®nition as are applicable so that you
as .clearly and complstely as possible transmit your message to your audience.

Option 2+ . : : L

] Create an event, e.g., a happening, to-evoke a certain mood or feeling.
Inform the class about the relationskip betweeri objects and events as they

relate to creating the mood or feelirsz. Explain the relationship in space

of different events if they are occuring in the same location or- room.

- 2 < E

Option 3 - . o

-Design a.neW/space or location, e;g.;,a room or a city,to serve a-

. ‘particular function. :Inform the class:about'the relationship of elements,

the overall function as well as the location in space of the different
elements. A diagram or scale model of your new creatlon may be useful.

Option 4 S o -
. Definition of a concept: we use language to define our world; the

way we define.and react to concepts influences the way we think and process
information. Tc become more aware of one ¢oncept and its meaning to you,
prepare.a short structured m=ssage, defining a concept to be shared with

the members of your-class.

~-
v

Your message shoula-bgfpresénted as a fbrmal'speech; work with notes if )
you need them; but don't read. Try to achieve a pleasant, normal, conversa<
tional style of delivery. Speak loudly enough for everyone to hear you.

<)



.« 'NAL NOTE SHEET "T0N #1
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LESSON #2 PREPARATION

In this lesson you will experience your fantaay in your mind and then
relate it as through you were telling a story. Instead of identifying

‘with an object as you did in Lesson #1, you will place yourself ina :
certain situation. By narrating the fantasy (relating what you ex— ...
perienced), you will be able to see which things you left out. when you :
experienced the situation, and which new things you introduced while

writing it. The concept words of IDENTITY, FUNCTION, SETTING, and ™

© FEELING will take on new personal meaning to you as you experience and
relate the fantasy in this lesson.. You analysis of.the information - .
in the fantasy will help you to be more alert to the c1rcumstances and'

xthe events in your own-life.

One major kind of'snpaklns you will be asked to do during your career
involves compunicating from personal experience. Once you develop the
skill of truly being aware of all that is happening around you, within
_you, and because of you, you will never be at a loss for topics that
will interest you arxi the people around you. The worksheets in this
lesson are designed to.aid in developing skills of perception, organi-
zation, and commmnication. . As- in the. first lesson, you should conplete
the.Journal Entry ard Wbrksheet A before you so any of-the others.

,
, .
‘» |

o

o




&

Jounal Entry = BACKSTAGE AT THE THEATRE

Cbjective: Situation identification.

. INSTRUCTIONS: You decide to walk backstage after the show. As you walk -
~ around, you see all the costumes of the actors. You look at the different
costumes and decide to try one on. Now relate the. experience of what hap-
pened to you and what you did. Identify an and ‘describe those costumes which
you wanted to try on but rejected for the one you finally chose. Then
describe the costume you put on in detail.. Then tell how. you felt and
looked after you put it on. (Function and feeling.) Then tell what your

- ‘experience was after you took it off. It may help you to think about

. the fantasy in your mind: first in the present « Relax arid take some time‘to
do this quietly by yourself. Then relate it using the past

"Whille your fantasy is still fresh in your mind, use the space below to
record the information im written form SO ‘that. you don't rget essential .
elements that may be helpful to you in later exercises in. this lesson,

A



.\Wor'ksheet A BACKSTAGE AT THE THEATRE

\

. ObjJective: Classifcation

Purpose: To help the student (1) understand the sense used in perception,
(2) form concepts easier by grouping words under different major
concepts which are listed below, (3) be able to quickly select .
and choose only those words which are relevant to the main idea
in later exercises

INSTR?CTIONS Read over your journal entry for this lesson. Place.major
words'and phrases in the most appropriate colum below. Be sure you have
- at least five (5) words or phrases in each colum. There is a new colum
‘on this worksheet time. In this colum listuthe words that relate to time .
. sueh as after, befbre Tirst, then, ete. In the same order they occuréed in’
< your fantasy ‘ .

¢

IDENTTTY SETTING | MOVEMENT FUNCTION 't  PFEELINGS TINE
° AN
. i/
| | .
/
1
Y
T
" T h—— Y
I 2 5,f S




Worksheet A BACKSTAGE AT THE THEATRE

~ INSTRUCTIONS: People use different senses to percelve the world. Look
over your fantasy and list your perceptions in the.colums below. If the
_categories cause you to generate new data, include it here also.

VISUAL TACTILE AUDITORY OLIFACTORY GUSTATORY | KINESTHETIC |ORGANIC

sight touch hearing smell taste muscle strain|internal
. : - : ] ~ sensatior
7




o - Worksheet B . BACKSTAGE AT THE THEATRE

- Objective: Simple chronological organization,and:storyteliing.

pose:  One strategy inwriting is the use of the narrative for— for

AN storytelling which you used in your fantasy and in the Journal
- Y entry. One organizational pattern common to storytelling is

- ) . — "chronological (time-sequenced). This worksheet will help you

N ’ understand the use of the‘simpleychronological_pattenn; .

. INSTRUCTIONS: Outline the fantasy in compléte sentences according to what
~occured Tirst, and then second, and then third, etc. o :

-1,




~ - ' Worksheet B1 _ BACKSTAGE AT THE THEATRE

kd Y
N

INSTRUCTIONS: List each sentence from Worksheet B on a separate card. Mix

up the cards and give them to a partner. The partner then reorganizes the
cards: in a chronological sequence. Check to see if.your partner's se-
quencing is the same as the one in your original fartasy. Record notes

of this experience on this sheet or on the Personal Notes Sheet for Lesscn #2.

28
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Wo—ksheet € 3ACKSTAGE AT THE THEATRE
Object- . stive form, chronological organizati on and reorganizatlon
‘nback)
Cor viorksheet B vou used ausimpie chronological organization pat—~

: -, simple time sequencing. In this worksheet ycu will try a
i 2rent pattern that involves-changing the normal chronological
nce by changing the actwal order of events to achieve a more
~st_ng effect

INSTRUC - - d over your journal entry for this. lesson. Notice that it

~is poss il ~eak up the narrative (story) into different parts. Your
descrir - 2 theatre and the things in it make up the se D£~E When
‘you lcr. 1e different costumes trying to.decide which ore you wanted,
you w=- faccd with a conflict. When you put on the diirferant” costumes,
that pz: = story was the climax (main event). The feelings you had
- as you - .on is an important part of the climax; underline it in your
fantasy - you don't ferget it when you are doing the exercise in this
wbryshe; <1 you finally chose one of the costumes, you resolved your
conflict. © oarc of the story is called the denouem=nt (resolution). In
summary , rts cf the narrative are: setting, conflict, climax, deroue-
‘ment. : C : - -
Now outl” r fantasy using the parts of the narrative and ft’low a
simpl=s ¢ _Cal sequence. Use the space belsw for your outli ‘Introduce
your me y.telling where you are in time :nd space: SEutlﬁ‘. Use you .
~oskilis o . Au DESCRIPTION, SIMILE and METAP-OR to stimulate audience
. inter=s-.. ne Bogdy, follow the simple chror: logical pattern so that you

descrin: b cnflict and climax. Use your skill s of DOMINANT MOOD -DESCRIP-
TION, 000 -4 FoTEPHOR ©o- cormmunicate the fe=_ing you had at the climax
In the 72l on, bring &"erythlng to an end w2Th the denoument. :
I. Im~ .1 .

.

II. Body

IIT. Conclusion




INSTRUCTIONS: T¢ % 2t you O re
u feel is most o .rtz=-. Rete 1 the s
wit': this sectic... Doe: .z succe2d in so. ~ ¢ the &ftzation.cf _our
1Ze -7=2r. Check to se= .4 =her te lister ! iras ancth=r section more
inv sting. Ouzline ;- - “ew orcier on tr. -~ she=at and record notss fror
. /oerience on th: ~ :::zonal iotes She ‘or Lessca #2.

‘oY o oa parthEr by beslindr o

O

ERIC

Aruitoxt provided by Eic:



Worksheet - BACKST.. AT T "TATNE

Part - N
g ) Cby = : Cory ardison usinz simile.
Purpc Te -z1p the student deveior Z.=s to express internal =mc+icr=1
st: 2s by meldnz compariscrns T o=ternmal situ=  ons, ob. =cts or

av igs-

INSTF.2T7ONS: ook at Werksheet A. Cherns= —wo words for obiscts which 4o
not ze=. f¢ i~ ate to each other or ses -=ry far apar: In meaning Tzke
the wwc, oot rom different colums (Z27TZFT from the fe=li_ngs colom, .

For =xmm . may chooss words such .3 "coet" and Tweter.M
’ !
K (Sund
Nov a= - gords Ir = sacrt senten: : ~thich relates them _ogleca iy or
S eonTES Tl Jdrite th- sen*arze in th : zpaca below. For exzmple, ~he
wor-z T 4 "water mz 2e joinsd _n the senter: = "Tne water ==
drizpizz o ~ coat." ‘

2. SanTEnce

- Th~¥ zhc-.. - - it feei to . :in the situation you e created witiz you-
sertermez, 1T TIFY witr ons :7 the cdjews. (How dc it Feel to be &

coet with .3
Just =s% s

» dripping or: 17 The ¢ “at ray feel hexwy, damp, cold, :tec.
"How would " feel _f - were the c.fect in the sit"“if 22"

AL N RN

Now, vier: would ;,rou' éxpe::*’.eme the szme f2eling as ir =37 (For example, ycu
might f~2° =237y when »=u dri-k toc much.) Write your sitzation in the spzz2

Y, -tz

Now wr.. :mile (comparisc- using —-he words like el "“) which . comparec
your £ f;l‘ -< znd situation tc the obizet in the sit situzzZon you. created jin - _.
For exzs——ie, 'Du may say someJn.ng lic= "I feel as 1' T -'y as a coat wit
‘water Z—ppirr on it whan I érink tc much." or "When T drink too much,

feel as —e=av. as a coat wizh water ¢ oprping on it." Tt form includss:

" feel (Fee’ing from #3) _‘ke/as {:: 22t in situation from £Z) when (your
situation from #U4). Write sour simile .- th= space belcw.

5. senz==ni= with simile




--Worksheet. D BAC:STAGE IN THE THEATRE

INSTRUCTIONS: TFollow the same stens for .: ©.o2r Wword palrs. The steps
simply outlined are: ’ ‘
- 1. choose two disparate (unrelated) weEs
- 2. write a sentence which logically relz: -z “n=m..
3. what is the feeling inherent in the s’ = "1 you created in #29
Y. when would you experience the same Fec dr. =3 in #32:
5. write a simile using your feeling (#3) =-: ~our s-tuation (#4) which .
is compared to the object in the sizuaitic #2).

% .

1. word pair:

2. sentence:

3. feeling:

/

3
Y. situation for you:
5

. sentence with simile:

1. word pair:

2. sentence:

3. feeling:

- 4. situation for you:

5.'sentence withtaimile:

. word pair:

. sentence:

1
2
3. Teeling:
h, situation for you: . ] » =
5

5. sentence with simile:

. word pair:

. Sentence:

1
2
3. feeling:
b

. sitnation for yoﬁ:

-32

9’« 5. sentence with:simile: - . _ T




CXSTAGE AT THE T ZATRE

WoT¥sinzet D

1

ZNSTRUCTIONS: Write | sope-.tz zards a few o Lo . ~uations you e
as contexts for youw Iz=lirss “ive them to z mz  sr- who will the
Tzt feeling he she -izzrie- wothin the sa- -« - 2iions. What cc:
you draw from to_< s=xer- . 7 Tecord your - .iz« = - ~his sheet or on

Personal Nomes S—= . - for oo~ on #2.

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

t== was into & rabbit U

orksizet E 3ACKSTAGE AT THE TEZ. 75

Fars I

. 2ctive: Develczrent U ztaraor.

ST Ise: To helr :# sud:nt Zzvelop m=taphkor whizh oins oblect and

i

feeldnz - -abis - student o perform one type of croativs
shift i =1 2ar: cf speach functionss to aid in the under—
standirz . sz Inhe cent relat sship between context ard
m2and JU A SIPN

JUTTRUCTEONS: Loc: & cwksneet ~. Choos ~wo words which do no® s=em to
° wining.  Teke the words from

e to eachother . :-2 Zar grart -
Z_T2rent cclums ar: T e <Thenm in t ce proviced below. (For exarmle,

Syou My choose words  uen as "eoz" & . zzzician.™)

werd padr:

o ouss the two words 1 simple sens:: e ‘hich relates them lcgizzlly or
"

courerTuaily.  Write 1t 1 the speee c:low. (Foo exarole, the wcrdc “ag!
end "magician" may be :ined in the z=- o : "The magician trarnsformsc

sentencs:

Newi s2lect one of the werds from you wor: pzir and TDENTIFY with it .n —he
'"“'“.L..‘thl’. you creatéc ov rour sentence.  rite below the feeli you havs as

¢ magine that you == one of those words in the situat-on. EFor exaryle,
;t‘" cu selezt "eoat, ° may experience tre feeling of "ear;" or if jcu
Seozut Umaglelar.” vou mzv experience a -esling of "power.")

—

fee_ing. werd you icencifiagd with:

Joz the feelin: .=*h 'TJ"(: wor - U iden‘*“' f* =2 7ith to form a simple ser—=rce.
Maks the ZJeelir~ 1. = 2¢ct an- the ob =y = verb. (For exarple, "Fez-
otz or "Powsr vuokz. ! ——0n X change the noun to an az7 n-

-

TrizzTa v=ry oo

3]

Simrle zxooveniTs ffe-a—ling &z subject; I ijech as verb):

‘Now thinik -

“ltaion when the svent i #U cculd ceceur.  Asking w when .

= it the simzle senterzs will help you find a si-uazion
~-=, "When cdce=s fear cat? Where does fear coat? How
 If it is =bsdlut: impossible to find a situation,
= < with a neir word v .

o - situztion: . , ———
Now . at your simple 7 -anee frem #U (o 17-’»‘4- Svowr sizuation I .
to <ivuzme a metnph v "l‘f-i:&: ua‘“ thep —= wnen there 1s a bomb o board.™
ar Mewsr toizks tis ODTeES 1r giVI - their I‘ig’ltS-")

€. metaphor: _




Worksrset E 3ACKSTAGE AT THE THEATRE
Part II

TISTZUCTIONS: Follc: she zare steps for otrh=r word palrs. The steps simply
outlined are: o , '
1. choose twc unT=z=:7 words.
< write a 0~ ter:s v ich logicall; welabss them. L
- What ds t - fi2212 0 dhen you Zdertify wi or= of the objects in
Your sent e .
, f. write a s.opi- zorrznce with the Ze=ling ¥s th= subject and the
/ object as the - '
5. think of = sit.ztine when the event in the sirzle sentence (#4)
could occur. zx. when, where, fow, what stout “he semtence <o
determine 2 cortoT. )
6. vrit= a r=taphor Ty joindng che simpie seremcs and the contexs.

B

- Lo N

1. wcrd pair:

. 32ntence:

2
3. =zeling: word vou lderntifi=d with:
4

. simple sents —ce:

5. situation ( -orm=zut .

<. metaghor:

1. werd pair:

Z. serztence

- fealine: word wou idenm “I=Z th:
<. zimpls sentes e

€. met aphor:

~. wor ' pair: —
Z. serioanes : _ e

L4l

. feeldry: word you i¢=—— is: with:
: ‘ /

/

N — e Y . ! ‘
<. 3imle santence: / .

v

. sitiation (context):

(o

mezxaphor:

ERIC - -

Aruitoxt provided by Eic:



Woriczheetn E

) BACKSTAGE AT THE THEATRE

INSTRUCTIONS: Exchenge with a parcner a few of your metaphors. Write
other metaphors cr statements which convey similar meaning to let your
partner know that you understocd hos/her metaphcr. . If you do not under—
“stand his/her metzphcr, help your Dartner create a new r=taphor. Put
some of th= new metaphors on this sheet and record notes of your ex-
perience cn the Perscnal Notes Shest for Lesson #2.

v




Importance of Context or Situation to )
, Meaning and Perception *

i
! .-

; - I. In order to analyze and create meaningml contexts, it is imortant
' <o ask purposeful questions -such as how, when, why, where, who, or
nat. The answers to these questions aid us in document:Lng our per-

-aptions and meanings

II. Statements without meaningful contexts ‘often lead to mistmderstandings )
and arguments. Lack of documentation inhibits ‘the sharing of meaning -
~hrough verbal concepts. Meaning occurs between people

IIZ. Some common misundertanding arise from:
1 differences in perception of self.’
.2, differences in pen,eption of objects and events.

3. not recognizing change which results from a passage of time..
~ (I am not the same person teday as I was yesterday. ) ,

4. influences of labels on perception. (He is a ma.n, therefor-e,
he is strong.) - £

5. influences of our changing emotional states on perception




Self-Awareness #2

HOW I SEE ME, HOW YOU SEE ME =~ . _ Roles arPersonal Uniqueness

Conflict can result if there is a marked difference in your perception
of yourself and the perception that others have of you. The difference
in perception can be quite enlightening as you begin to develop a self
- concept and communicate in -different roles with different listeners. How
I see me may not be how you see me. The impressions that others have of
. you can influence the acceptance or success of your message vhen you try
Y. to comunicate. To check the difference in perception you will (1) fill
out the form for yourself; (2) another person in class who does not know
you will f£111 out the form about you; (3) you will have & good friend
fi11 out the form about you. . Then you will compare the perceptions on
all three forms. :

EKach item’below represents a charactéristic that could be used to describe
a person. For each item,put an X on the scale in the position that repre-
sents yourself. ’ ’ ' - .

- T THINK-I AM:

- friendly —- -— - —;-’ -— not fréenaly
talkative - — - not taikative
liberal - —— —— _ . ~ -—— conservative
‘ p0pu1a£ — e - ' - — ot popular
| smart —— —— - . — noﬁ sb smart
2 active . ==, —— - ~—- passive
f - idealistic —- —_— : —_ practical
deviant =~ —— —— -— | —— conformist
self;confidenf —— e — — —- not self-confident
hard-working — . . ' - - th hard—working:
| religlous SR -— s : ~—— not religiouS»_” ,
. good-liiking —— o e — —— not good looking
{ léader — — ;7— —_— —— —— ;-“followerv '
o ‘sﬁccessful _ ' : _ - - e —— -unsucéeszuI
athletic ‘=——= -— == - -— —= -— not athletic




Yorm for a Friend of Yours Who Xnows You Well to Fill Qut

To help a friend of yours check out the accuracy of his/her seli~perception,
please complete this form. Be as honest as possible. Your perception will

be compared with reactions from another source.
at the ton of the scaie.

¥ill in the person's name

I THiNK . 1S:
 friendly — not friendly
talkative ~— -— — -— not talkative
1iberal  ——m —m— —— e e e conserva@ive
popular —— — —— . —— — _— not popular
sSmare  -—— —— — < not so émart
active —_— passive
idealistic -— ~— -— -— -—— -~ —-"practical
——— == —m= e e e —— conformist

deviant

self-confident

not-éelchonfident

hard-working — — —= - —— <~ «— not hafd-working
religious --— 'not religious .
good-1ooking — not-éood;looking
| leéder —_— e follower
successful —-  unsuccessful
athletic ~-— — — —— — - —

39

not athietic



Form for Another Member of ths Class Who Dossn't Xnow You to P11 Cut

To nelp another rember of the class check the accuracy of his/her-self-
perception , plazse complete this form.

scale in the pcsition

Fer each

item, put an X on the

that best represents the other student. Fill in

_that person's mame in the dlank at the top of the scale. Do not sign the
~form. '
- K
vI THINK ’ IS
riendly ~—~ -— -— — -— -—— -— not friendly
© lkasive — -— — —- — — - not talkative
liber=31 —_——, —— — con§ervative
popular — —— — hot\popular
smart -— -— “— not so snért
active ©-— -— -— —-——~ —- —- —— "passive
idealistic —mm —— —— —— —m e e practical
deviant = —— @ —— @ —— e — — ‘conformist
s=2l-confident —— —— —— Z— not self-confident
hard-working -—- — —-4‘.not‘hard-working
religlous —-- —— =—= ~— —— —— oo ﬁoé feligious
gcod-looking -— —— —-— ~—= -— —— —— not good-looking
lezder === == —= —== —=w —— -— follover
saccessful  ——= -=— ——= ——— —— - ——— unsuccessful

athletic

ERIC

Aruitoxt provided by Eic:
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not athletic
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PRESENTATION #2

Storytelling (3-5 minutes)

- Belect some event that has actually happened or create one with your imagin-
_atlon and be prepared to tell it to the class. The story should be between
3-5 minutes. You should try to evoke the specific response of happiness or’
sadness from your audience. Use the organization of straight chronological
or re-arranged chronological. Pay close attention to the patterns of arrange-
" ment. in Worksheets B and C. o R o R

You want to express your story so that your audience can identify with the ~
situation, so that they can'be there and feel things with you. Try partic-
- ulaw appeals to .all the senses to help the audiences form images in the mind
-+ from-‘the words you use. Making comparisons between events unfamiliar to the
- audiencé€ with'events familiar. to the audience through the use of similes is
extremely helpful here. The use of metaphor will also help to channel the
7spggific meaning potential Of-\ords to trigger g response from the audience.

: héain, try to involve the audiegce‘in your story by appeéling to él1 the
senses. ) . ' S e

xn

e




- PERSONAL 1CTE SHEET FOR LESSON #2
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LESSON #3 PREPARATION

In this lesson you will be presented with a "what if...?" situation, You
- will begin by assuming a set of circumstances from which various effects
may occur——some of which maJ be possible others of which probable or
inpossible.

The categories for classification used in this‘'lesson are ACTIOVS FEELINGS
INTENTIONS, and PERCEPTIONS. These headings are used to describe utterance -
types. An action statement is one which eéxpresses what is being done or
what is happéning. An intention statement is oné in which desire, wish, or
- plan for action is expressed. A perceptiou statement is one in which 1nfbr—
mation gathereéd through the senses is expressed. A feelingﬁstatenent is

one in which emotions or internal states are eypressed

The cause—effect strategy of thinking which is used in speaklng and problem
solution is developed in this lesson. A number of différent ways of using
this strategy as well as pitfails related to its use will be.explored. This
fantasy is important for helping clarify and be aware of some of the major
types of conflicts which you face. You also explore some of the factors -

~ which prevent or stop you from- ‘taking action in certain situations. All

in all, the exercises are designed to help you learn more about yourself -
and the world around yQu and to make you more active in expressing all the
different 1nf1uenﬂes which surround each event.



: ‘record your experience : . e

/

1 - /o |

Journal Entry . AFAMILY PICNI‘C
. . |

INSTRUCTIONS: While you aﬁé still thinking about our oral fantasy, use

' the space below to record a written record for use in later exercises as .

well as for your own personal information. : . L;.-

Imagine that you are at a picnic with your family and that each nenber turned
into an animal. Describe each member and how you relate to themfin that ex-
perience. Use.your skiIISfof description to accurately describe :each animal,

- what they are doing and What they want té do. Do not overlook the feelings.
eacn: animal experiences If you neglected to focus on any of these elements
whent you did the fantasy orally," take 'some time and let your mind wander
and focus on the neglected elements Then, come back to the pajer and .

/

Your first sentenée will be: "If I were at a plenic with my Iamily and_each
one of us turned into a different animal, I would be.... |

44 S
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A FAMILY PICNIC

Worksheet A

Jlassification
7o help. the student become more aware of (1)how individual

Purpose: _
e utterances relate to form various broader cohcepts and (2)
roles each utterance plays in different situat10n§ or con-

' texts by employing different points of emphasis.

Objectiv.

" INSTRUCTICNS: This worksheet is different from the other Worksheet A's
found. in previous lessons. - In each column place:utterances which_pest

«conform to the type listed.
PERCEPTTONS

ACTIONS‘ I INTENTIONS

FEELINGS . I




Worksheet Al | A FAMILY PICNIC

INSTRUCTIQNS Now focus on one animal and look at all the feeling and
intention statements that animal expressed. Write them in the spaces
provided below. Then look at all the action statements. See if any
actions carried out the intentions of feelings of the animal. ' If they .
, did, put those action statements in the other colum next to the inten-
/- tions or feelings they fulfill. Note all the intentions which are un-
) fulfilled, all the actions which seemir 'y lack an explicit intentien,
and all the actions which are seemingly results of feelings. Look at
the example for clarifieation. :

FEELINGS - INTENTIOVS o - ACTIONS
. _ { , :

(lion feels angry) | = ° — i .—“on is killing)

| m— (rabbit wants to-go into (rabblts steal carrots)

- garden)
i
; )

. 1
Create "because" sentences with the act> - statements that have an expressed

feeling or intention. (Example: "The lic: is killing because he feels angry."
“or "The lion feels angry because he is k=lling." Another example: "The rabbit -
want to go into the garden because rabbi:zs steal carrots." or "Rabbits steal
carrots because they want to go into ga-isrms.")

~

- [t is necessary to remember that all. eveiits or phenomena are effects of
- pomethings and causes of others. The order in which you focus on events

determines whether the spec1f1c event should be labeled a cause or an effect.

“BECAUSE SENTENCES: " ' ,

1. \
! 2.
. \
3..
b ,
. 5. '

46




Worksheet B A FAMILY FICNIC

Objective: Cause and effect organization

/ Purpose: To help the student analyze and use'cause and effect organiza-
tional pattern which has application for both informative and
persuasive speaking, S

INSTRUCTIONS: Your journal entry for this _ssson narrates what would

~ happen if ail the members of your famil~ turned into animals while
you were at a picnic. Many of the statemsnts began with "if" and fin-
ished with "then;" the "if" part of the =entence makes up the causal
phrase .and the "then" part makes up the € fect. For example, "If the
horse eats too much (CAUSE), then it would feel sick (EFFECT)." Choos:
one statement fram your fantasy with an if then relationship. . no
statements follow that exact form, choose an effect and give = | pliec
cause. Write it below.

AR

ir ' ,
(cause) ' (=ffect)

Qutline one == = point for -z message -~ :scriting --e effect in your

sentence atove. Descr e 1 2orefully using suczortive detal’. To
increase the clnrity oo voo description,try to use the skille acquirec .
in the previou: _esson:. : e
I. EFFECT




Worksheet B A FAMILY PICNIC

1
: —
INSTRUCTIONS: Now present your message which describes the effect in )
detail to a partner. See if your partner can determine a probable cause

for that effect. LisSt probable causes on thls sheet and record notes
of your experience in the exercise on the Person Notes Sheet, for Lesson #3.

PROBABLE CAUSES:

£2)
L]
—

48



' PROBLEM:

T V. How. to put’the sdlutien into_actioﬁ: ; .

Worksheet ¢ A FAMITY PICNIC

Objective: Czuse and =ffect reasoning in problem-solution o“ganizational

L -ctern.

Purpose: ™o help tha student focus on problems and confllcts using cause
‘ znd effect reasoning within a trobWem~solution pattern of organ-
Zzation.

INSTRUCTIONS: Imagine that the grcup of animals in your fantasy 1s suddenly
beset by a tsrrible problem: the mz.in an.mal or provider of a central, vital
function is stricken with a fatal contag- ous disease. (Example: The Drotector
lion or the nurturinz cow cOntractQ Rock Mourtain'ﬁpo ted Fever.)

"Write 1n the space rrovidad the exact problem vou've chosen for your

animal fantzsy.

" Outline the main points of your fantaSy below, viewing the problem as

an effect Cascribe .t in detail in Part I of the outline. Pay attention

to. setting, feelings, and percertions. Descriptich of .causes is your

second main point. In Part III suggest possible sélutions in relation

to the problem,and causes. Fourth, select the best solution and fifth,

decide how you will put the solution “into.action to solve the problem..
o _ o

I. Description of Problem (effect):.

II. Description of Causes:

. ITT. Possible éclutionsf

IV. Best Solution {easons why in relation to I., II. and III):

HEY

1y
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5

V. Putting it into Action:

Worksnes A FAMILY PICNIC .

INSTRUCTIONS: Share your proble: tasy with a partner. Try to follow
the problem-solution orgarizationzl paftern as you communicate the in- -
formation to your partner. Then choose\ one fantasy to focus on (yours
or his/hers). You and your partner now should try to generate or create

_ a real-life situation in which a similar Rroblem presents itself. Qut-

1line ‘this real problem in the problem-solving organizational pattern
After you have described the prcblem and' the pos=ible causes, work in-
dividually for a few minutes to 1ist as rapidly ms possible as many
solutions as you can. Breinstorm, i.e. 1list anything and everything that

. comes to mind ho matter how fantastic it seems.) Then get back together

with your partner and decide whizh is the best possitie solution from

‘both your lists. Finally, determine how to put the best solution into
. action. Put your outline on this paper and recard notes about the ex-
ercise on the Fersonal Notes Sheet. .

I._}'S‘r'oblem:,_~

II; Causes:

!

‘ III. Solutions:

IV. Best Solutiorn:



Worksheet D . A FAMILY PICNIC

Objective: Literal comparisons using similes.

Purpose: To help the student e¥press abstract feelings and words by \
. making comparisons to concrete, identifiable objects.

INSTRUCTIONS: The comparisons in this exerciSe\relate to Worksheet A-
in which vou classified utterances under one category for feeling state-
ments. Take one feeling firom one of the statements and write it on the

iine provided below. Then list various concrete objects, absoultely

anything you can touch or see in the space provided.

FEELING: | '~ OBJECTS:
Wowieeke similes using the form: wI feel as (feeling) as (object)
that (reason for the feeling) - For example, if the feeling is

"frustrated" and the object is "*qulrrel " you may. say "I feel-as frustrated
as the squirrel that couldn't crack open the nut. " Note that reason for
feeling is another way of getting an -appropriate concext for the simile.

SIMILES: 1.

3.

Try itnwith other feelings and objects.

FEELING: * ° . | OBJECT:

~ SIMILES: _1.

)

2
e

FEELING: - 'OBJECT: . o N

- SIMILES: 1.

2.
3 \
- Compericzons in wne form of similez -an nelp you - explalin 0% uninown. in

terms of tha nowr. I regsing internzl emutional states r.in-as feelings
Q Yang gonflicte, Ths uls S ~ﬂvab1e helps:

[ERJ!:‘W !tbe Tauder Siiture oo SlEfnal e ot onseTrEs. - o tEion.
JArur Provide Ic ’ - - N - ' o ' . ) . .

o ey hornn 4'-7 -

a




v.

i

' WOrksheet_Dl A FAMILY PICNIC

- INSTRUCTIONS:. Choose one simile which accurately describes something you
. have experienced at some point in your life. Look at that simile as a
description of an EFFECT. What were the causes of that effect?

- SIMIIE:

CAUSE(S) :




| Worksheet E . A FAMILY PICNIC
: ‘Part I .

.

ObJective Development of similes and metaphors from two werd comoinations
- that are in opposition (opposite in meaning). *

Purpose: To help t e”student develop similes and metaphors for establish-
ing associations to expand and clarify meaning in a powerful. and
creative ‘manner.

INSTRUCTIONS Choose two difierent feelings from your fantasy which appear
to be opposite. }drite them in the space below (Fbr example, "confused"
and "clear) : .

1. feeling w/;d pair with opposite meaning:

Now pair the- words so that the first word in the pair will be an adjective
modifying the second word which must be written in the noun form. Choose .

AN

an order which you like. (For example; "clear confusion" or "confused clarity")

Think about the possibility of the palr making sense., When would it be pos-
sible to have such a word pair° What situation would be described by the
word pair°

2

2. word pair in chosen order: ‘ . | o

.

"What is the relationship between ‘the pair in the order you chose? (Fbr
exanple clear confusion" would show that the confusion was obvious.)

3. relationship

What 1is a situation in which you. have this feeling (For example, you may
feel clearly confused when you are faced with a number of equally tempting
desserts )

4. situation:

Now write a sentence which combines the word pair and the situation. Use
the form: I feel (word pair) . - when - (situation) . .

5. sentence: e _ . . .

Now create a-netaphor by using the form: (word pair) + (action word)

'+ .- (situation) .  For example, you may write, "Clear confusion
paralzes me when I am offered two tempting desserts." _ '

'6. sentence with metaphor:

AN

N



Worksheet E A FAMILY PICNIC
Part II | ‘

'IVSTRU“TIONS inllow the same steps for three other word pairs to form
o)

two word oppositions into sentences to produce similes and metaphors.
N |
oppbsition word pair for feellngs:
chosen word. order: .
relationship between word pair: |
situation : = \ L _ ~
sentence containing word pair and situation:
senteﬁce with hetaphér:
opposition word pair for actions:
~ chosen. word order:
" relationship between word pair:
situation: ~ i
sentence containing word.pair and situation:
\ sencence with metaphor:

opposition word pair for sense perceptions:

- cposen word order;. .

-,laLIOF"H;p between word oair

senvence containing word pair and situation:

sentence with metaphor:

i




Worksheet E

1 A FAMILY PICNIC

~INSTRUCTIONS: Share your metaphors with a partner. In . order to see if
your message is clarified by the metaphors, ask your partner to restate
your intended message in his/her own words. Record notes on the Personal
- Notes Sheet for Lesson #3.

‘Chosen metaphors: ‘ | “3em

Partner's restatements: 5

b




Self{-Awareness #3

INSTRUCTIONS: Make a list of all the things you intend or want to do today.
At the end of the day list the actions taken in relation to your intentions.
In colum 3, write "I want" or "You .should" next to those things which seem
appropriate for such an introductory remark.

INTENTIONS ACTTONS "T WANT" or 'YOU SHOULD"

Counting up the "shoulds" will give you some idea of what influences or causes
. your actions.




Flow-Chart for Problem Solving Discussion
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Presentation #3
PROBLEM-SOLVING DISCUSSION AND SYMPOSIUM EORUM

Plan a symposium~forum discussion focusing on a contemporary social
problem. Select a topic-of common interest, problems you really want to
deal with. Your teacher will help people with common interests get to-
gether. To help your teacher, think about three (3) most important
- social problems to you which you would like to irvestigate. Write these

on a piece of paper. Follow the flow-chart as a guide to the applica-\
tion of the problem—soluticn format in group’discussion. - This should A
be used in your small group to resolve. the problem.

rr‘hen, orice you have come to a decision, - plan a symposium to shara
your information with your audience. Each member should present a
short three (3) minute informative statement relating to one aspect
of the topic. After every member of the panel has presented their
statement, open up the discussion for questions and participation from
your audience. The chairperson -of the group should direct the qQuestions.
in the forum session.

/



Peronal Notes Sheet for Lesson #3
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LESSON #4 PREPARATION

The fantasy in this lesson-is concerned with the future. It involves
both situation identification and object identification. In this lesson
you will be asked to clarify scme of your values and you may find your- .
self in a situation which involves some personal risk as you clarify and
support your values. As you think, speak, and change in the future,
you will become aware that values and beliefs are unique to the individ-
ual and vary within different situations. Many day to day conflicts in
commnication stem from the 1act that individuals fail to recognize

that all people place different values on different obJects or events.
Values, in turn, are determined by the.satisfaction of one's needs and
wants. In this Workbook, the process of identifcation employed in all
the fantasies helps you put yourself in the place of your audience to
understand their values and beliefs in the situation.

Exercises such as the ones in this lesson are useful for developing
skills in persuasion and argumentation. Values clarification is im-
portant since a clear decision needs to be made before you begin to
develop support for your position. ‘The skills you have learned in the
previous lesscns will also help you in the clari;ication process as well
as the actual argument.

[
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Journal Entry EVECUATION

INSTRUCTIONS: Imggine that you are forced to go to a new larnd from which
here is no return; you will live there and cannot retum to your present
envirorment. You must decide what and where this new land is, how jyou
get there, and what you will teke with you. You can only take one small
suitcase With you so select your items carefully.

Indentify  with some of the major items that you plen to teke; become

each object, describe yourself as the object, and then tell why that object

should be taken instead of another. That means, consider function as well
- as identity. For example, "I.am a pair of shoes, and if you take me, I

will provide...." Your first sentence will be: "I'm going to a new lard...."

After presenting your fantasy orally, use the space below ©O make a written
record sO you can refer to it from time to time.

4




Worksheet A EVACUATION
-ObJective: Classification

Purpose: To help the student (1) further céavelop skills of. focus_ng on
relevant details.for support in ergumentation and (2) practice
skills of “concept formation.

INSTRUCTIONS: As you read over your journal entry, classify the words in
the proper colurm below. iote that the headings are somewhat different
from the previous lessocns. In this exercise, the ogject ‘colurm is to be
your guide; everything else is related to it. 1) List the objects that
you co*lsz.demd taking on ycur journey in the colum on the left side.
2) Put the words or phrases that refer to each ocbject on the line beside
it, un'*er the proper heading. (Tne N=EDS colum is eyplained more fully
in the Key Concepts section of your text. ) Look at the example for clari-

fication. | éody needs
— . - safety "
OBJECT - __IDENTITY FUNCTION NEED SATISFIED{ ove and
. (socks) (blue, (warmth, , " (safety) egiigmn@ls
o .WOOL, covering, ' self
;oi“:) : protection) sctualization

62




Worksheet Al EVACUATION -

INSTRUCTIONS: Give altermate functions for the items you chose tc take.
Be unconventional. Afterall, socks are great ear warmers. After you
complete your list, share it with a partner to see if even more alter-
native functions can be generated fqr each item. Put your list on this

page.

Alternatiﬁe functions;



I1I. Coﬁclusion;

Worksheet B . EVACUATION

'ijective: Simple argument form and organization of argument.

Purpoee: To help the student make a choice between different objects
and support the choice by listlnc reasons and explanations.

INSTRUCT‘OWS Consider all the items you plan to take with you in your
sultcase and list them below in the order of* inportance to you. If
suddenly it became impossible to take everything, what would you take
first, second, etc.?

1. B
2. ) 7.
3. 8.
k. 9.
5. 10.

List below the reasons why you ehose item #1 to be-the most important:
A, |

B.

C. i

The simpl~st organ . ._u... pattern icr argument is listing reasons. In

order to support your own ideas and to persuade others . » agree with you,

it is helpful to be able to explain your reasor. in relation to the item
selected. Now OUTLTNZ a shor . .szage : *plat:iing your reasons.INTRODUCE your
messace With a ¢lear steton it O purpose and review the background conditions
as 3 riteris (o the rarving of the otjects.(Marrat<wp vhe fantasy is very use-
ful for reviewing backrrciind and pe.. ..o ldstory o weil as for stimilating in-

terest. Provide an overview of what is coming by listing the three reasons
which you are going to develop in the body. In the BODY, develop each reason
as a separate main point. And finally CONCLUDE by summarizing the reasons and
asking your listener(s) to agree with you. Use the -space below for your out-
line. To determine whether the reasons support the objects in realtlon to the
criteria you states, present your mini-speech to a partner.

I. Introduction:

/

II. Body:

"AS A MEASURE OF EFFECTIVENESS, it might be useful to have your listener(s)

rank your items before and after the speech to determine if they agree with.
you and if there is any change; or you might have your listener(s) fill out
an attitude scale of agree or disagree, before and after. A seven point scale
is workable, suc¢h as: agree -1 2 3 4 5 6 7 disagree

This can be done orally if you have a sma:l audience of two or three.



Worksheest Bl EVACUATION

INSTRUCTIONS: It turns out that you are being allowed to take four (4)
other people with ycu to the new land. However, it is clear thzt your
survival will depend solely on you and your corpanions. Whom willi you
take and why? List your new companions on this page along with your
reasons.
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Aruitoxt provided by Eic:

" Werkshneet C , EVACUATION

Cbjective: Concession and comparative advantage as argument Torm.

{z’

se: To help the student devalop a procedure of inguiry and or-
zanization for the argument form based on give and take and
the comparztive merits of ideas.

INSTRUCTIONS: Look at your ranking in Worksheet B. Select two items which
are ranked at least two points apsrt, such as 1 and 3, 2 and 5, etc. Then
compare their value on a stated criterion using the prompt categories of
iéentity, function, setting, and feeling as well as other relevent con-
cepts to serve-as & guide for comparison. First state your criterion,
i.e. background reason for making the comparison, e.g. "I am taking a

trip and I can only take a few things so I must decide between two dif-
ferent items." Then conduct your investigation to clarify the values in
relation to the background criteria.

-Backegzround reason for conparison:

B TTEM #1 ITEM #
COMPARISON QUESTIONS :

ity: what is its size (mzy be heavy : (may be small
and weight? and large.) and heavy.)

{Frooh of vour cosparison guestions can be twmned into a reason to support
vour decision.)

Y

introdustory thesis st 21low.

DRIV CUNTEZIION RLT g is

a2 rav pe usad {iven 3 bl ~re valuable
the Tirst payt ol the sentence), paCAUSE (iist your reasons

To practice developing one-point arguments following the pattern of conces-
sion and comparacive advantage, follow the pattern below.

LITRODUCTION of krgument: (1) background statement (2) concession thesis
BODY: develepmen: of reasons listed in thasls statement

CONCLURION: sunmary of reasons

Use the space beiow to outline an arzument in this form and then present it
tc a partner to s=2e how effective you are.
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Worksheet Cl EVACUATION

INSTRUCTIONS: Practice concession with a partner by first getting together
and listing ten (10) things which are important to either or both of you.
Then separate and rank the list in order of importance to you. Get back
together and relate the order by making concession statements with com—
parative advantage where appropriate. For example, you may have health

as #1 and your partner may have sex as #1. Your concession statement

vwould te: "Although sex is inmportant, heaith is more important because

if you're not in good health, you don't enjoy doing anything else."

—

Your list: - ‘ T
1 | —

2.

iy

W O N O WU

10.

Concessions statements:

67




Worksheet D EVACUATION
Part I

Objective: Use of similes :
Purpose: Tou express iéelings and values by compardison to objects in

different situations and to demonstrate that the value of
an object changes with the situation.

INSTRUCTIONS: 7This erercise reiates to Worksheet A in which you classified

objects in terms of function, icentity, and need. Choose two words from
Worksheet A, one from the object colum and ore from the function colum.
Write them in the -ace below. : .

1. object function

Now use the two words in a complex sentence that joins the object and the
function with a situation. For example, the words "sock" and "warmth" may
be joined In the seritence: "The socks keep your feet warm when it's cold."

2. sentence

Now what is the value of the object in the particular situation in the sen-
tence you have just written above? (For example, "when it's cold" the. value
of the sock may be useful, necessary, etc..)

3. value

Now write a simile which compares your reeling to the value of the object
in the situation. Make a simile using the form: I feel as (VALUE) as
(OBJECT) in $he situation you created in #2. For exanple, "I feel as useful.
as a pailr of socks when it's cold."

4. sentence with simile _

The value of an object will usually change with the sitvation. Now think of
a situation which would be just the opposite of the one you wrote in your
sentence in #2 above. Write a sentence with the same object and function
but with a situation just the opposite of the one above. For example, "The
socks keep your feet warm when it's very hot."

5. sentence with opposite situation

What'is the value of the object in the new situation? If the object was
useful before, it will probably be useless; if the value was necessary,
it will probably be unnecessary. Write\the new value in the space below.

6. value

Now write a neW'simile with the new value and the oppbsite situation. For
example, "I feel as unmnecessary as a pair of socks keeping your feet warm

when it's very hot." ,

" i // h
7. sentenck with simile with new value and situation

| /

!

v / 68
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v - Worksheet D . EVACUATTON

Part IT /
INSTRUCTIONS: Use the space below to play with®creating similes by cﬁanging

values and situations in realtion .Q the objJect. The steps imply outlined

are: ' ;

- 1. choose an object and one function ’ '
2. write a sentence which joins’ the object and function w1th a situation

- .{3. what is the value of* the object in the situation in #27? - ~

- U, write a simile: I feel as value as object in situation.
5
6
7

.. Write a sentence which joins objéct and function and opposite situation
. what is the value of the object. in the new situation? .
. write a simile with the new value and the new situation: I feel as

new value as object in new situation

.ObjeCt 1: .Function:

Sentence:

Value:

Sentence
Sentence

with simile:

with opposite Situation:

-Value;in
Sentence

‘Wwith simile:

new situation:

Object 2:
Senternce:
. Value:

Sentence
Sentence

with simile:

with opposite situation:

Value in-

Sentence

new situation:

with similex

Object 3:
~ Sentence:

Value:. .

Function:

Sentence
Sentence

With simile;

with opposite situation:

Value in
~ Sentence

Object A4:

Sentence:

Value:

new situation:

with simile:

Function:

Sentence
Sente ce

with simle:

with opposite situation:

Value in
Sentence

hnew situaﬁion:

with simile:.

<

(@ &}
Y S




Worksheet D'1 EVACUATION

INSTRUCTIONS: Give three (3) situations in which you have felt most im-
portant and three (3) where you have felt the opposite. See if you can
deduce the reasons for your feelings. Which situation, in fact, did you

. feel best in? Check them in realtion to Maslow's need hierarchy. Which
need state is reflected in that choice? Do you feel that is a true state!—
ment, about you? Record your reflections belcw. '

70
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Worksheet E EVACUATION
‘Objective: Development of similes. with metaphors

Purpose: To help the student expand the knowledge of meaning potential
“in words by the use of comparisons using similes with metaphors.

INSTRUCTIONS: Choose one object and one function word from your list in
Worksheet A. Join them with the word of and write them below. Example:
"sock of protection."

1. word pair: of ' o
' (object) » (fUnction)

What is-the feelin ing in the word pair you‘have just chosen? Example "a
sock of protection" may feel comforting :

2. feeling:

What ‘1s a situation in which you might experience the same feeling? Example
"when a mother 1s holding a sick child."

" 3. situation

Now write a simile which follows the form: OBJECT OF FUNCTION is as FEELING
as SIMILAR SITUATION which creates same feeling for you. Example: "The sock
of protection is as comforting as a mother who is holding a sick child."

Y. sentence with simile:

. . ' ’ DoNe——
Now follow the same steps to form other comparisons using similes.

word pair: ) ____of

situation:
~sentence with simile:

.
-y

word pair: of
‘feeling:” - o
sifwation: R \
sentenciiwith simile: ' - ‘

A / !

A
g

" word pair: ; of
feeling: '
-situation:
sentence with simile:. - '

)

1



Worksheet E1 S EVACUATION
- INSTRUCTICONS: The way you react to what people say or wr'ite is extrpmely

N important in realtion to how you feel about yourself and how othe feel
: about themselves.. People identify with what they oroduce Try a simple
experiment with a partner. First share with your pértner a few of your
and his/her metaphors. Test your and his/her reactions by volcing the

following value statements: ) / :

1. W metaphors aren't gr*eat but yours are g;r‘@at

2. Mine are great, but yours aren /t/

/

3. Mine are great and you.r's ‘are great

e

Catt you think of other situations in whicﬁ you experienced sunilar,fee’hngy
Record those situations along with your reactions LO thefcise on this
sheet. i »

,/// "~ e T

—
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L Checking Your Reasoning

Not only do differences in values, feelings, and perceptions cause mis-
wnderstanding; other misunderstandings can occur in relation to reasoning

- strategles. ‘A successful persuasive message should contain reasonir.: which
demonstrates the loglcal basis for your arguments and support. It 1s im- -
portant to pay attention to the.following types of reasoning and arguments
and the corresponding questions as you prepare your message. Ask.yourself:

REASONING FROM EXAMPLE
1. Have I examined enough examples to substantiate the generalization°
2. Have I chosen the examples fairly?
3. Are there any outstanding exceptions to the generalization°

REASONING. FROM AXIOM
' 1 Is the axjom or rule true, i.e. does the audience accept it as va11d°'
.- Does the axiom apply to the specific situation that I am talking about?

- REASOMING FROM CAUSAL- RELATTON
1. Have I confused the cause and effect° _
2. Is the cause powerful enough to produce the effect that I claim?
. 3. Has anything prevented the cause from occuring? '
4. Can I think of any other cause that might have produced the same effect?
5. Am I sure that a causal connection actually exists°

- REASONING FOR PROPOSITIONS OF POLICY . ' '
1. Is there a need for the policy or course of action that propose°
2. Will the proposed policy or plan actually work?
3. Are there major disadvantages in the plan I propose?
4. Is my plan better than any other plan or policy?

REASONING FOR PROPOSITIONS OF FACT OR VALUE

1. - Upon what criterion or standard should I ask my listeners to base
their judgrent? A standard is essential in judging propositions of
fact or value. For example, "Our present grading system is undesir-
able. What is a desirab]e system? What standards are available for .
Judging the grading s- tem°" Your listeners must accept the standard
or criterion.

2. Do the facts and circumstances in question meet the agreed upon
criterion° .
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'l'VALUES CLARTFICATION

Self-Awareness #U

It is useful to develop strategies for clarifying your own values in order,
to develop a consistent picture of exactly what you believe and don't - 5k$
believe and why. An awareness of your values as well as the values of those
you speak with can help you in your commnication activities. :

lIn the space below, it will be useful for you to employ the rank ordering
,fbrm to practice values clarification in two areas.

I. Personal activities '
A) Take five minutes and list everything you want to do if you could
do anything. No restrictions on time or money. :

B) Now, if you only had one year to live consider the things you would -
do in the (1) first three months, (2) the second three months, (3)
the third taree months, (U) the last. three months. Mark eveything

" with either a 1, 2, 3, or

C) Now look at all the .items with a #1 to see if you can develop a
pattern of similarity. For example, "Most of the #1's cost a lot
of money but require no skill." Opr "Most of the #l's can be accom-
plished Blone or require other people'." Use the space below to write
your- summary statements about all the #l's and #2's S



LT

II. Personality Preference
“A) Take five minutes and list all the people you would like to talk
£o; assume they were all in the same room and they all want to
talk to you. Living or dead makes no difference.

B) Now, assume that all these people aren't present, but, instead you
, st pay to travel to see them. Put a #1 beside those you would
/ ' spend $1,000 to talk with; a #2 beside those you would spend $500
' ~ to talk with a #4 for the $100 people ‘and #4 for those you would
only spend $50 to see. .

" C) oy examine ail the people with #1's and all the people with #li's.

What kind of similar pattern to you ses with all the people with
#1'-? Wnhat do They have in common? What adjectives would you use
to describe ‘them?.’...rich, powerful, poor, intelllgent, etc. Now

do the same for the #4's. Use the space below to commlt your sum-

- Mary statements to writing.

[Tais is- for your own personal
awareness. Bz honest with.your-
| self. NOT 0 BE HANDED IN.




Presentation #4
‘ PERSUASIVE MESSAGE (5-7 minutes)

After having engaged in values clarification exercises with your
~ class, you have probably discovered several areas where there 1s a
difference of opinion or belief. Select one such area and design a
persuasive message which tries to convince your audience to accept . .
your particular belief or opinion; if not accept, at least respect - .
your right to have that belief or opinion. ' '

Remember that you are free to speak and act as long as the exten-
tion of your freedom doesn't interfere with another person enjoying .
his/her freedom. Review the section, "Ethics and Human Rights" in R
your text. o ‘ - : _ . S

In preparing your persuasive message, pay particular atténtion.to human
needs and motives. Make an-honiest effort to demonstrate. for your aud-
lence how acceptance of your ideas will benefit them and: fulfill their
‘needs.. Review the section "Human Needs as Motives in Persuasion" in
your text. o o ’ )

Pay close' attention to the use of identification both as a strategy
in audience analysis and as a strategy in speaking. As a strategy for
audionce analysis, identification is helpful when you put yourself in .
the place of your audience. What would they think about your ideas? What
would they say? Identification as a strategy in speaking is useful for -
establishing togetherness or oneness of purpose, a powerful “goal in per-
" suasion. » ' ¥

Finally, prepare an outline of key ideas for your own use so that you
can-presént an organized message. A person who presents an organized mes-
" sage appears to know what he/she is talking about- and is. consequently

-more believable. - ' ' . :
‘\ . .
\-

-
L



Personal Note Sheet for Lesson #4




.Key Concepts -

Our Separate Realfities
""Pfobes (Questions for Ana]ysis)
Laégﬁage and Speéch |
e o Langﬁaae, Purpose and:Meéning- -
ﬂ ~ Speech Comnunication aslérocesé '
Role(s) and Self | |
Ethics of Change and quén Rights -
Qnéness, Becoming One: Identification
ﬁﬁman Needs as Motives
Voiée; Ihage, and Perception
Organization (putting it ali together)
l"Gestalt,Ptayer“ |

Universal Declaration of !luman Rights
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